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INTRODUCTION
Language can thus be described as the structural way in which

words are put together successtully to representand forward one's
conception, ideas or reasoning across to other people. Language
can further be described as an organization of symbols that
permits people to communicate or interact with one another.
These symbols could pe in vocal or written forms, gestures and
_body language. Language can also be construed with regard to the
_fOl:lI: basic language skills: listening, speaking, reading and
writing. Borode (2016) describes language as a means of
Identification, categorisation, perception, thinking and
tITaHSI.TII'tﬁng knowledge across time and space. o

R_ead.mg, ds one of the four basijc language skills, is essential fﬂf
l_ea‘:rm-ng and a very crucig] projectin any language class. Reading,
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has therefore, been given considerable attention by many scholars
and researchers. According to Onukaogu (2003), Gutenberg's
invention of printing during the 16" century placed a revolution
on the written text. Thereafter, modern technology has aided
printing and placed the written text in a very strategic position in
human advancement. Consequently, every human being is at this
moment in time influenced by the written text (i.e. through
reading). Reading is a requisite and an indispensable skill in the
teaching and learning processes.

Reading is a skill that is required by both teachers and students,
regardless of the stage of their teaching and learning and further
affirmed that it is the means by which academic excellence can be
attained since no student can survive in the academic world
without the ability to read(Lawal, 2019). Reading requires tull
participation of the teacher and student as members of the modern
society and adds quality to life, provides access 1o culture and
cultural heritage, empowers the readers, emancipates and unites
people together.

Ofodu (2009) views reading as one of the most fundamental
media for acquiring and promoting knowledge at all levels of
education. Reading is a language skill that 1s employed n
facilitating the acquisition and development of literacy needed for
effective communication in different contexts and field. More
so, reading is a pleasurable venture and a source of information
which provides a means of integrating and widening one's
language development. Reading is very important in the lite of
everyone. It is attested to around the world that reading shows its
influence in improving students' performance in academics and

later in life. The doors of the world are open to people whdcgn L
readandopens people's views to different parts ol the wqud;'a_ V1a

-




ity Studie: i

o ab -g_-;haves-kndw1‘edgé;':abo_u’t .other.pe
- and events different of similar to their background
sersonal experiences (Lawal, 2019)..P.ef)ple, thus, beco?l}le ,
~ informed and opened to ideas, beliefs, act1vities and ways oflife =
around the world which may be divergent from theirs through
1'eéding. Through reading therefore, people gain access _to new

' d additionally,
hey are involved in. Reading

discoveries, new interests and preferences; ab
le in the promotion of their culture and

reading guides people in whatever t
is indispensable to peop

civilisation.
Dywelling more on the importance of reading, Lawal, (2019)

deduced that reading allows us to familiarise ourselves with the
experiences of our ancestors and presents us the chance to learn
from the happenings of those nations who are technological based
and up front. Through reading we can procure new scientific skills
and attitudes that will equip us to move our country forward and
develop such repute and confidence in commerce, science,
education and technology that are evident in the developed -
nations. It is often said that a reading nation 1s a winning,
progressing, thriving and living nation (Lawal, 2019). Therefore,
as a nation that i_ntends to develop, we need to promote reading in
our tertiary institutions in order to encourage the majority of our
people to read and have fulfilled lives. It is very important for
every country and nation that craves for advancement and
development, to ensure that reading skills are developed througha |
flﬁ?;&iiﬁf;ﬁifi thzﬂll levels that reflects the changing needs of.
S g ‘
Toc}ay, a great de;al of learning depends on reading as an essential
. }dall Seé ji)q}iiltaen?1&:3512/8332?‘863 .the bedrock of learning in any
. ion; such as the need to understaﬁda.;
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communication, recognise written information and process the
data mvolved. Literacy plays an important role in individuals'
lives, as it provides them with the required apparatus to perform
efficiently in society. Irrespective of the activity a person engages
in field of edeaviour and educational leve. literacy allows and
enables one to access information, consider it and apply the
knowledge in relating with other members of the society.
Therefore, reading can be described as nexus of literacy since
reading is one of'the keys that unlock the gate to literacy. The first
step toward literacy is to acquire the reading skill and the teaching
ofreading in our tertiary institutions effectively should be the goal
of every language teacher. Reading is so significant to learning in
general that every subject area demands that students should be
able to read and retain the information read. Since reading has
been rated highly as an academic skill that is crucial in all formal
school settings, and more so that students are more involved in
reading than in writing, it is very crucial that every student has a
good mastery of the reading skill.

However, despite the importance of reading as a critical skill to
success across domains of life's activities, researchers such Gabe,
(2010), Fola Adebayo, (2014) Lawal, (2019) have observed that
this skill is often ignored in Nigerian tertiary institutions. One of
the major reasons learners perform woefully in English language
and especially in other courses, could be lack of learners'
awareness and knowledge of reading strategy that is required to
successfully comprehend texts. It is, therefore, imperative that
consideration is given to those strategies that can improve
students' performance in reading comprehension. Experience has

shown that instruction in comprehension helps students

understand what they read and remember, what they read and
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1d what they read witl
ved by instructions .t[mt U i

pt Jension strategies. AN effort to de_ve]o_p 1ea€l1ng ability
..r-1fef§1:ii}iélzes-aknOwledge of the factors Llnderly.mg it. Qlabe 2 01.0)
éﬁﬁal.ly_- points to the importance of effective reading strategles
and affirms that reading strategies should bf-: accorckd attf:ntlon
since they indicate how readers manage their interactions with the
written text and because these strategies are revealed to be

connected to reading comprehension.
| for the success of

This study presumes that reading is essentia

learning English language
‘stitutions. Students, therefore,
number of reading strategies Lo hel
information and ultimate
English language but in all cou

Adebayo (2014), the poor state of reading in Nigeria is caused by a
lack of knowledge of relevant reading strategies. Moreover, Hans
(2013) opines that the use of effective comprehension strategies
which provide specific instructions for developing and retaining
comprehension skills, with intermittent feedback, have been
found to improve reading comprehension. Reading
comprehension is increased when strategies are explicitly taught
and used by teacher/students during reading (Sanford,
2015).Language learning strategies are the processes that teacher
employed to teach and learners employ to learn the target
language. Research in language learning such as Ofodu, (2010),
Gabf.:, (2010), Fola Adebayo, (2014) Lawal, (2019)has identified
specific strategies and classified them. Most current researches
are now focused and carried out on the effects of metacognition,

i.e.,cognition of cognition on reading comprehension.

h others. Comprehension can
help readers use specific

and other courses in Nigerian tertiary
need to be equipped with a
p them comprehend text
ly for good performance not only in
rses. As observed by Fola-
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 Theoretical Framework i
‘The theoretical framework that reinforces this study is the theory

of metacognition. Of particular interest to the study is Flavell's
(1979) model. This theory revolves around learners' ability to
reflect on their own cognitive processes and the awareness of the

control that they possess over their thinking and learning

processes while reading and solving problems.The concern of
metacognitive theory is how teachers/learners employ
metacognition knowledge to plan, monitor and evaluate their
reading comprehension. Metacognition refers among other things
to 'the monitoring and consequent regulation and orchestration of
these processes, usually in the service of some concrete goal or
objective.' This Flavell's (1979) metacognition theory is widely
expounded and as a concept,it encompasses any knowledge or
cognitive process that touches on monitoring and controls all
aspects of cognition. Some words which have been
synonymously and interchangeably used to metacognition in
recent years by researchers include: self-management, met-
mentation or meta-learning. Other terms used in the literature in
connection with metacognition include metacognitive beliefs,
executive skills, meta-components and judgments of learning.

Today, metacognition is perceived as a major contributor to
principal components of cognition which include memory,
communication, attention, problem solving and intelligence
notably for relevance in education such as reading
comprehension. Leader (2008) stresses that metacognition is
today used as an umbrella term encompassing the structures that
are related to individuals' thinking process and information thatis

 valuable to the teaching and learning of reading at all levels of

education.
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'mé'tac'ognition' means COZHLH
thinking that is required n readi
hension(Padma, 2013). N[-etac‘?%m“?n ﬁe‘f &
ssthat regulates cognition. ,'1\-'/101?@*
higher order thinking wthlch 111\.f01-‘vﬂ
ocesses engaged in learning. If =
and learners of reading are meta-cognitively aware, they
ven when they do not know what

to do. This means that they have strategies for ﬁ.nc'ii‘ng out what

they need to do. Metacognition involves QCUVIHGS Such.as

designing how to catch up on a given learning task,.trackmg

comprehension and assessing progress and completion of a.
venture. Activities such as planning, monitoring, evaluating a task

based on objective and satisfactory completion 1s centered in

metacognition (Nongtodu&Bhutia, 2017). Furthermore,

metacognition is described as a level of thinking that mmvolves

active control over the process of thinking that is used in learning

situations (Ofodu and Adedipe 2011).

Difference between Cognition and Metacognition: The

different between what is 'meta’ and what is 'cognition' is a central

problem with the concept of metacognition. Cognition and

metacognition are two concepts that are closely related and can
co-exist. Brown (1985) gives an example that the skill involved in
reading a text (a cognitive skill) is different from the skill needed
for monitoring one's understanding of the text (a metacognitive
skill). Basically, cognition deals with mental processes such as
Ot learning, problem-solving, attention and decision
making. On the other hand, metacognition deals with an

cisely, the term
~ cognition, or thinking about
reinforce compre
the knowledge and proce
metacognition alludes to

active control over cognitive-p

teachers
will be able to know what to do e

. - . ' - . . " '
individual's higher order cognitive processes, where a person has
pr

[ ot

control over his/her cognition (Brindha&Srinivasan, 2015).

%
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 In this paper work, the researcher is of the opinion that the main
~ difference between these two CONEeDTs= Y coamitiantban]
metacognition rests on the fact that while cognition aids an
individual to engage in g variety of menta] processes that help
him/ her make sense of the world around, metacognition deals
actively with the contro] of the cognitive processes which are very
important in the process of teachin g and learning. Moreover, by
the description 'thinking about thinking' Metacognition ensures
that a particular task ends perfectly through planning, monitoring,
evaluating and comprehendin g.

This points to the fact that cognitive processes allows normal
functioning of a person but metacognition raises it to g higher
level by making the person more aware of his/her cognitive
- processes. For example, the cognitive processes would allow &
teacher using a strategy or a student who is answering a question
in reading comprehension to complete the task while
metacognition would help both the teacher and student to double
check through monitoring and evaluating the answer.
Metacognition thus contributes to successful teaching and
learning.

The Components of Metacognition according to Flavell's
(1979) model of cognitive monitoring is chosen for this study
because it is comprehensively designed and is regarded as the
foundation for research in the field of cognition today. The quel
consists of four categories or components such as meta-cognitve
knowledge, metacognitve experience, goals (tasks).and actions
j(strategies).All these are fundamental to teachlng-leal‘ﬂmg
Process. Teachers' strategies for teaching reading COT_“P"EhenSIgn
~ € numerous. The Teaching-Strategies below are mformed-_ y
_'-.thl's}.m?'fa-c 0gnitive model. |
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_;l..,c:.ons-eznsﬂi-a‘l'ly st
~ reading strategies for the teac
centered strategies that can . , C iR
-icif;tr_Llc-ti()llalgoaal._ According to O]ulkpe (2007) -.collabora;
learning also known as cooperative learning mstrucuonal'strategy |
promotes learners at various levels working togethe.r in small
al and helps them to internalize

groups towards a common go A . il
t al (2019)identified positive

contents in reading.Lawal e ) J1der
ace interaction, individual and group

interdependence, face-to-t .
accountability, interpersonal and small group skills and group
rocessing as elements of cooperative learning.In support of this

view, Ofodu&Lawal (2007) assert that group members
irrespective of gender and ability. had more time to work together,
more responsive to the needs of another and give more
explanation to assist each other's leaning so thatall groups achieve
comparable learning. One significant value of this cooperative
learning is that the learners are active participants in the meaning
construction process. This is the ideal nature of comprehension as
it is interactional. The meta-cognitive model exemplified in ihe

following strategies: |
Reciprocal Teaching Strategy (RTT):In this technique, after the

be used to achieve a

instructors' explanation, students take turns playing the teacher's

role. The instructor's participation in this discussion expectedly
should be prominent at first and then gradually recedes as studeunt's'j .
Ieam_to gain more regulating control over the use of the strategies
(DaVIS,.2OIO),The term “reciprocal” describes the practice of
alternating teacher and student roles as student become more
e i e e S
processes inherent 1n

10
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‘comprehensions such as understanding the purpose of reading
implicitly and explicitly; activating relevant background
 knowledge; allocating attention so that concentration can be
focused on the major content at the €Xpense of trivial; critical
evaluation of content for internal consistency and compatibility
with prior knowledge and common Sense; monitoring on-going
activities to see if comprehension is occurring, by engaging in
such activities as periodic review and self-interrogation: drawing
and testing inferences of many kinds, including interpretation,
predictions and conclusion.According to Mazarin (2016), there
are four main strategies used by students for reciprocal teaching:
summarizing, questioning, clarifying and predicting. Students are
expected to go through each action after they have read a segment
of a text. Just like the collaborative reading technique, this
technique is quite learners-oriented. It makes the students to be
actively engaged in the activities.
Peer-Assisted Learning Strategies (PALS): The strategic
- reading procedure use in PALS is similar to reciprocal in that both
Iterventions emphasise students' collaboration and dialogue.
The implication of this technique is that the student work closely
In pair to help each other in the difficult section. of th? text in order
toattain comprehension. As much as this technique toc-us'e.s onthe
Cooperativeness of the class, it can as well_ lead to_dwmweness
~ amongthe students. Also, the students especially the ill-motivated
~ ones; if not properly checked can use the avenue to defuse
~ negative influences. o ,
Think-AloudInstructions: The belief tha.t Verba!lzlllg Qe
T ht aid cognitive control is c:onslsten_t with the view
e ught process develop when they
s self-regulatory thought proce: i g
| internalise adult speech(Lawal, et al 2_-0 1'_9)'_; The S
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iculum and using explicit instructiona] skills and strate gies to

—'_gl:a"s_p the curriculum. Tthas been observeq that secondary school
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4 teachers are often not sure of how to teach students to improve
. deficient reading skills because they have not been adequately
~ tramed in teaching reading strategies. Whjle many classrooms

engage in comprehension assessment, researchers have found
that explicit strategy instruction is lacking in most classrooms
(Ofodu, 2010, Muhammed, 2016 and Lawal, 2019).

This researcher similarly observes that different researches on
improvement of reading comprehension have been done on
singular reading strategies and isolated approach used to analyse
reading comprehension ability. This approach is often used to
investigate the impact of different factors on reading
comprehension. Such studies may not be all-inclusjve since there
are other factors which collaboratively affect the ability of
learners in reading comprehension. There are a number of
important factors and components that influence reading

- comprehension such as questioning strategies, graphic
~ organisers, etc.

Relevance of the Theory to the Teaching and Learning of
Reading in Nigerian Tertiary Institutions

Having established in the literature that reading 601]1p1'611§11§i011 as
well as the reading strategies discussed in this studyare informed

by cognitive processes/strategiesand metacogn ition theory.
- Moreover, metacognitive theory has been pointed to in the

- literature (Fries-Gaither, 2009) as the foundation for other reading

"'ziczompifehension strategies. Albazi and Shukri (2016)findings

evealed that metacognition have positive impact on teach‘erﬁ and |
he awareness it has on teachers and students in fur L
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s j1‘h"1"c'-;<3d their reading comp rehensl.oﬁcient through a.
- t];:l -di ;.is to aid readers become E)rol of their experience w
the ; hts, con : - hus.

; eir own thoughts, con anding. Thus,
monitor Ofthl ncement of their underst : gd leamin ;
jeaantis eno del is relevant to the teaching an |

itionmodel is »

metacognitionm

S f the following
dingin Nigerian Tertiary Institutions because o g
readin g |

11";3‘50“%5 achers' knowledge of Metacognitive knowledge would
e

help in developing learners' goocl. thm_kmg'aild }lllfelc.)ng__

1’ Sqers to cope with new situations in this rapidly ¢ anging

ear ‘
rld. _ A

2) WOThis model if judiciously used will help teachers cl)freadmg

ai integrate metacognitive knowledge into anguage
instruction and develops learners who can take charge of thejr
own iearning. N

3)  To have a metacognitive knowledge by the teachers of

tertiary institutions is important for effective language
teaching and teaching.

4)  The metacognition model cncourages the use severg]

methods/strategies to promote teaching and learning at all
levels ofeducation.

5)  The concept of metacognition encourages self-regulation

and strategic reading as essentia] components of
comprehension.

6. The model creates awareness and educateg
ways by which students could be
readers and ultimately, compr
utilized.

7. This metacognitive mode]
Itexposesteachers tohowth
good reading skills and byp

teachers in differé_aritl i
helped to become proficient
chend effectively if judiciouS"ly;:..}._j;'

1s relevant becaus
€Y canassist the learners to devel
roviding factual adventures that
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ill help them understand and apply strategies to different
pes of texts.It is obvious that metacognitive reading
 strategies have been established as one of the solution to the
problem of poor reading comprehension.Effective readers can
. se metacognitive skills to monitor thejr understanding and
f ~ reflect on what they have read becayse it creates awareness for
- the readers on how to apply different strategies to teach and
~ learn comprehend text.Metacognitive approach Improves
~ students' cognitive activities by expanding their awareness and
~ regulation ofthe skills through various strategies.
- Overand above, the theory is relevant to the teaching and
learning of reading in the tertiary institutions in that when teachers
and students are skilled in the application of different strategies
~and with ample background knowledge; they can use
 metacognitive self-monitoring skills to merge new and old
; khowledge to enlarge their schemata.
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