v

MBdW(—)“@JUUmaIS L, ISSN: 1993-5260

. |Business

|
|
|
|
|

» |
[ g

1

W

i | |

|

| |
!‘ ;

|

%
| |
3 )

a ]
i P 7t A AR e 8 Ak AR A T R ) B sy e : - =
1 | | '
i i e s 1LI. #: 0092 41 600 40 OO | For online Support
Abifino: Bustes Mob. #: 0092 321 425 0909 © madyollonline@ynhoo.com
B0od.anmns tEne, o-majl: madwellonline@gamall.com _lvm"dwollmnmuul((mmlnmll.cmn

g Sargodha Road

Falsalabad, Paklstan URL: hitp:/iwww.medwalijourals com .




ss Management

>
%

i

-
o

vl

SETR

onal &

uf Bos

v

Fi
1083

#

X

oot v
o 2
o =

i
ERECS8 S PA

fnte

N
g

0N




internatinost

Businves Manasement

-

Paachess Frovepsion on Componests of Spedial Edacation

Pro-Servios Regadar

Cruyses in Goa Snde Nigevia




&,

" International Business Manngement | (3): 54-59, 2007 ,
ISSN: 19935250 : ‘
| © Medwell Journals, 2007 | SN ST
‘ i
Pre-Service Regular ‘Teachers Pereeption on Components of
Speclal I«‘,ducntlpn' Courses in Oyo Sl'nh', Nigeria

'()ycwulmi Adeboml and *C.O. I*mln

Department of Specinl l’,éh:cn(lnu. University of 1badan, Thadan, Nigerin

Wederal College of Specin! Reuention, Oyo, Oyo State, Nigerin '
Abstracts ‘Vhis study Inyestipated the pereeption of pre-service regular tenchers on the components ol apocial
education In their currieutum with n view to nscertain, whethér the coursos are comprehensivg enough 1o
prepare them for inclusive classtoom. The sarticipants were 400 finnl yoar students nndomly stleeted from
two higher institutions tratning repular teaghers in Oyo Stnte of Nigerin, The resentch ingtrument was 8 sell-
construeted questionnaire, which was valldnted by experts while o test retest method was edtablishing n
rellability was uned, ‘The {natrument hnd o réHability coelliclent of 073, The nnnlysis of genernl (hostions wns
done through the uses of frequency count,| pereentages, mean and standard devindon, 'T-test wng uséd to tost
the hypotheses, The result revenlod that| preservice tenchers| have positive perception on theli lovel of
preparedness wlth respeet to specinl educhtion courses they wete exposed to. A significant difference wns
observed between the preservice teachers In the university and those in ,ﬂlc'cdlldgc of education in their level
of preparedness, Based on this findings) it wis recommended that dnstitutions fralning teachers should
incorporate the concept of inclusion the coneept of inclusion as pait of their cutriculum and also the regula
preservice teachers ghould be piven strudtured opportunitics to cxpcr"u:nu&(j; inclugive education in practice

during thelr teaching practise exerclse. 0
A |
'
Key words: Pre-service, regular tenchers, pereoption, specinl gdueation
2 INTRODUCTION entet for more stidents with difforent peculiaities, ‘Thin

: development fpd to el i, which are needed because of
Pre-service regulnr tenchers perception on componenis the widening, of nmnpn\mny silucntion -to inclade ol
of apecinl educntion Courses: The 1970 to 1980 deendo chitdren, Iprespective bf the kind or extent of specinl
could be rightly deseribed ag the polden wrlod for  neads, '
persons with speclal needs in Niperin, beenuse it wns in The tetm “lnelusive | iduention' is penernlly replacing
the Iatter half of that deende that the Federpl Military “Itegration” in prineiples and semantics. Intepration
Government (FM) of Nigerln announced the National refers ton |1ru(:rnn of bringing children with gpecinl needs
Polley on Fduention (1977) In which Seetlgn 8 sinles fnto topular schools to undertake tenching and leaning
explicltly the povernment's cominitment to the education aetivitles in the snme :('uvhunnwul plonpaide thelr nble-
of nll citlzons fncluding persons with different apecinl hndy'cmmgc-rmu}m. inelusive eduention on the othe
fioeds. This was nimed at glving concrote meting to the hanl, refers to portieipation by all in 1 supportive genesal
Iden of equatislng educational uppmtunhl&n‘fur all  oduention 1 environment { that  ontnils  approprinte
children, l!mirt-phyﬁicﬂl.fmoninl and emotional conditions educationn] as well as goclal gupport and services, They

notwithatanding. It specifienlly emphasised the provision alro noed 1o be Included ns equals nnd viued members of

of adégquate education for all apecial needs n\\ﬂdren and  the mainstienmed elnssrooms. Vallure to ensure propet
ndults, ke equatistion of aduention opportunitics for speeinl needs
As o result of (his, n large number of sthdents with — and regulnr students keems (o be the bane of integrntion
specinl noeds earlicr jgnoted In the pnst arelnow being  and also the math reason to inform the advent ol inelusive
enrolled In the regular clnasrooms, cronting nsituntion in edueation. |

which the number of chitdren that are in neell of specinl’ The Nlchluun Depnrtment of Liducation (1992)

educntion talng. The epulne fehools therelore have 1o defines indlusive educention ns:
. |
{

Corvesponding Amlmr; -(..)ycwnml Adebomi, Departiment of §pecinl |1(i\|c|\\ln\\ , Univerity of Thadan, Thnclyn, Niger in
54 : )



“The provisio

directly supervise

n of educationa\ services for gtudents |
with disabilities in schools where non handicapped peers

attend in age-approptiate
d by general education teachers with

Int. Business Manage: 103): 54-59, 2007 : - ;

the quality of its teachers. In other words, the quality of
{eachers in terms of lhc';r_lr;\in'u\gi and awareness will
determine the quality of: instructions and
- guccess of the programme. I spite of the jmportance

i 3y |
depth training of ‘regular teachers, few attempts have

ipvariably the

gcncra\ education classes,
in-

special education gupport and nssistance a8 determined
approprinte through individuatised eduentionsl planned been made to provide fraining at pre- service level for ¥
ponnittee’. [ inclusive education. ndeed it is doubtful whether regular *’é
Malystienm ol {utepration denotes {ntroduction of | tenchers have heen prvided pduguate preparation with W
ehitan with wpecind pecd  dnto # ypieal tentnlig pespect 10 knowledpe phout ppproprinte kifls in :
enviromment for o plven period dining, the doy. 1 onlho R winel Lehayionin! phmpement 08 well a8
hrplias thae mtrorietion of #ome typl\cn\'\y developinen! {nntriettonnl plintepien for puplt! with spevind R LY

T

pearn o whant

|uup_|nmlm<,

npm'{n\\ned progt aminet.

221, \nlmdnmlnn o wpecinl adnention 1n

n enentinlly # apeeint milueation
U e aned SN 104 Biroduction to npm'h\\ i

further than thune fntegantio aention

tnelunion poes
pl\lu'hn\vn, 1 deimnnds thit 1o one i Intradeed Inio an at the wnlversily feyel we debmed fo prepy e Hon-
Ho, ol ehililien wndiigo the sng pmlt‘nnh»\m\n for the ok abead o nb nehisdvi] seiting
gnna thne, Hach child s plven e (Uycwnm\ and /\«\mmnn,y-mm
These COMABER gl with the frndee utthents nl

proprmmes ol the

arppott fhe o het

clansr oot (Udel) el al,, 19IB). |
“Thue, the new and more direct rolen of the
education tenchers demand o better anderstanding,
various types of spectal needs, appre
modifications and

hmlnmllmm\

students with spec
and l)chpucncmh!. 1997

Providing highty
students in an tnelusive sotting
one of he most challenging ahd
in education. Tenchers o belng

>

yeedn to e m\m'rnnm\ in the incluniy
fuve been off paonined

n\\r\‘\sl\ cduention andd e vousen

Hofore the advent vl inetnsivt eduention
I collepot i untversities me (o prepame 1 achers o

fench fnoon imohigive seting, thoy must pitror inclusive

proctices i thele tencher ﬁu-pnmﬂun Proprmines. NIRLE

depth training 18 hils yequired for pro-service repning

tenchors 10 Include! more conrke  work  on apeeial

education. The l‘ol‘cknh\ﬁ: obsrervitions underscore the

noed o nxnmh\n ihe ple-ncrv\cc repulnr (enchers’

greeption on om\'npm\‘cms.t}f ppoctal sducntion for an

inclusive clmrm‘sm;pwpnrm\bn. This study therefore 18 )

cnetil
ol
printe currieulint,
interactions with the

jnl noeds In the clagsroot (Suhnrn\c

edueation  for il
s been ddent fled
jmportant discaurac
entled upon 10 {ench

'q\mmnl\ve

o tudents with o wide range of abilitles and needs, [This, 1o Investiphie Ahe! pcrccpﬂon of pwe-nm’v‘un regular |
compelling demand on {enchers have many scholars teachers on the cmhpm\bnp&' df dpecint cdueation in the L1
ersinl currieutum with n yiew to a8 .oinin whother the wpectal !

Identify this as one of the most challenging coitro
eh N cduention today (Smh\\mckcl ot al.,

and complex lasu

education courses Are compre \ensive enough 1© propare |

1994, Ferguson, 1995, Putnam ¢f al., 1999)- Appi ontly,  them for an Inclusive ch\nnr&nm. ) |
tencher edueation propramines are in a position 10 nsure ! A ( .
that prc-ncrv\cc teachers acquire  the knowledpe, The  following yosearch uestions would  bo !
digposition and pcrfm-mm\ccs yequired 10 aucceed 0 examined : o y
educating students with special neods before they bt to : e
cligarooiit. S ks T ' . What is the pmycp\inn of the p!C»H{!lV\(‘.c regular
“I'o be sendy for an fnelusive clagaroonh {enchors who {enchers on proprretiness, with respect to the gpecinl |
are to tench this setting 10 meet the noedk of all edutation coures they have been exposed 107 i
atodents must be produccd by adegquate expo fon 10 * Do 'prc-nérvicdmgn\nr jenthers consider the apecinl I
approptiate and relevant gkills. 10 equip them for educntion eoties tnken relevant 10 inclusive H
effectivencss {n their ultimate primary assignment. classroom propnrmhm'l ‘ ’
Obviously, ohe of the grontest barrlers 10 achieving the ' I ' 2
gonls of incluslon 18 preparing tenchers & D e-service .Hypon\enm: ' .
level, Studios have shown that there 18 need to educnte (590 i
ot specinl ° There I8 00 gignificant differenco petween the !

regular eduention tenchers 10 certain
education and the interface hetween general and apectn

educntion are

facing eduentors (Mitler, 20004
The training of competent tenchers 18 €0 yaidered 10

be the most urgent
educntion sinee N

aront
on components of specinl eduention

perception
University of {bhadan and

conracd of giudents In the
those th Oyo Stite College of piduention.
. 'l‘herc! s 1o gignificant difference  between the
and compeling need in inctusive pcrct‘{ﬂ\un of mnle and famanlo pm‘ncw\m ropiing .
y pysiem of education um\‘} tise phove lcmthTm. : !
| ‘
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The objectives are to:

|

l

o Affirm how well equipped the pre-service rcLulnr
tenchers are for an inclusive classroom. |

o Assess the extent to which carriculum nt ('nllvp,}hs of
eduention and universities are preparing pre-sepvice
tenchers enter Tor all categories of students, |

|

|

MATERIALS AND METHODS

Researeh deslgn: ‘The study adopted o deseriptive
resentch dexlpn to nvestignte the perception ol pro-
service regular tenchers on components of specinl
eduention courses for an Inclusive elngsroom preparation.
|
Population of the study: The target population of the
study are final yenr students in a College of Hduchtion
and a University In Oyo State. Both are among the
institutions preparing regular teachers in the country,

Sample and  sampling  techniques: Two hm‘ulrml
paiticlpants were selooted through random nmnkﬁlh\g
technlque In Oyo State Coliege of Hdueation, Oya and
University of Thadan, ‘The pre-service teachers ih all
teaching cowmses and depiitments were snmpled, making
a total of 400 rerpondents from the two Institution belig
wtudied.

In the college of edueation, there nre school of
Agrlenltnre, Voentionnl Studies, Arts, Seience, Langhape,
Voentlonal and ‘Technology.

In the university, thore are  the following
depastments; Departiments of adult eduention, g\l‘linl\(‘l’
ond counseling, teacher education and eduentional
manngement,

Instrumentatlon: For the purpose of (his smdg/. A
atruetured questionnalre was used, ‘The major Instrument
mmed for the study was o Likert seale format! The
questionnnire  was struchired to investpate the | pre-

gervice repular teachers pereeption on the components of

apecinl education coutses for an lnclusive elassyoom
peparation. R O ) i)

“Ihe quentionnaire comprined 2 xections, A w,Ld 13,
Section A tontalng the domographic Jﬁ'ﬁgrum’lﬂim\_«if the
respondents while section 13 focuses on the pereeption of
the pre-services teachers. The Instrument win developed
to ndequately nnd sufticlently cover every atpect ¢ f the
rexenteh questlons and the hypotheses (o ensur the
reallsntion of the objectives of the study.

Procedure for adminlstyation of Inatrument: 'l‘hl lwo

insttutlons selected were vislted and the authorities
congulted to faellitate In gaining nceoss to students,

|
i
|
|
|
i
]

50

Tuble 1 Disttibtiol of pre-servics teneiers aeearding 1o ntitution snd

o ponder .
Virlable o 2 Rt RO
Institution ; Cr

Unlvernity ! | 200 0.0
Collope 200 0.0
Totnl o 100.0
Clendet
Male 4 1 52K
Fomnle : Ine a6,y
No rospuonse L] (Rl
Lutnl i ! cdon ! 100.0

Homieds Olemmantend o smiple amvisyed
i \

‘Two hundred questionnndres were ndministered 1o
the respondents  [n each school aftor they have been
duly Informed on what the gtudy Is set to nehieve. Aler
the respondents completiop of responding to the items in
the qucs!lnmm)rc, Cthe resenrcher  collated  the
questionnaire furidnln annlysis,

|
Method of data fuatysis: Tn analysing the duta collected
frém the field, bpth descriptive and inferentinl statistics
wore employed| The deseriptive  statisties  explored
froquency, shinple  percenfages, menn and  atandard
deviation, while the Inferentint statistics, that is, t-test
statistion wos used to test the hypothescs using the
Statistical Package for (he 9011"&:\1 Sclence (SPP48) soltware,

RESULTS

Demographie data ninlysist Tablo | reveils Jhnt 400 pro-
nervice tenchors participated In this study, eut of which
K014 were fYom the untversity snd §0% in the collepes of
eduention, This supgests thnl the study rocophised that
Nigerinn teaches nre tralned i both universities and
collepen ol eduntion, Toth tnsthations are equally
represented in the dtudy.

The Table nlag revenls that 52.8% of the pre-norvice
tenchors tespondents (pjrifedpants) are malo while A6.2%
are femnle, Ond parcent falled to disclose thelr gender
Ciiven the fhirly hl\‘l‘l\k"(‘(‘h“"l(‘!’&:‘l\h\linn of both male
and fomnle reshondents; fhe lindings could not be anld
o b gender binsed,” '

M
0 [}

y g
Answoring the resenrel questlons

Resenrch question 1t Wlml‘is the pereeption of the pre-

wervice regulnr tpacliers Oi propricdiess with respeet to
the apecinl oduention couraes they have boon exposed to?

‘Table 2 revenls that the pre-services tenchers have
posliive pereeption o thetl preparedness with rospect
to the wpeelal education cotrees they have been exposod
fo (welphted Avernge = P73, ‘Their perception r rated to
he 68.31%. This is lw('lnnnn 9!'!In~|n- positive regponse to

ey
™
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Statement

{ e Ao university/ college classcs in special educa
background knowlcdge in how children learn and develop.
2 The University/ college classes In speeial oducation pr pared you for ¢
A Selting standards upon which to judge your students’ progress: e
B Developing appropriate \earning environment and curriculum |mp|cmcnlnllon i
for both special nceds and regular students.
C Adapt materinls, cquipment, environment, programm and human resourcos 1o
communication and medienl necds of * i

meot tho soclal; cognitive physical-mototy
childron with diveree learning needs.
'3 Tho unlverslty/ colloge classos In Bpec

1al education preparod you to! ;

Reallse that every child in t\\q. olnsa In your rosponsibllity,

siratoglon and how 1h ke them 6Msctively: .

~ Warking o a team with parent and spoclal sdvontion feachers to Toarnwhat

whkil] n ehit noed and to provide the fonl fonhing App nel), &
The classes In your {natitution prepared you for A 6ong

{n sommunteating witht ! :

~ Parenis ik i

: Tonoherh | ‘ |
Rosouroew |\||\)\impmnnm\ 2 LT
Tho univeralysollepe u\gml‘lnapwlul antlon prepared you fors

A

]

0

]

A Tjwnhlllly 1 1 Ahle 10 {nfialy easii the skl alnond neoily :

] The Rbllity 1 tnke mjvnmue‘n mxudmn inllvidund Intgren i \:I(; :let Trivg

| ) o

R o i 14
Tho ahility o determine o 1o modlfy saslgnment of afdenta, haw 16 eslgn

olaaninnm wetlviien with i mnnr Joveli thne ll ‘tlmg‘b lu‘hm n' “l‘un. Nvl\in

] ind of At b g olass,

The ahilly 10 learn how value M
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Table 4 Summary of t-jest tables showine differenges In the porcepliong of unlversity angd wlldnc #dents on the eo

hponents of epooial sduoation vourses ;
o

Valblos o N . Monn S ; i Sl 2 fteninrk
Pereeption nbout preparedioss i |

University studenta 200 E\Al 536 | |

College of edueation students 200 18 U6k «76 . AR 474 Mol gly
Peroeption nhout satlefaction ' ; i

Universlty ntudeists 200 7 i { §

College of education sindents 200 10,63 A4 Aoay AUR Dot iy
Peseeption about mode of natruetlon | .| /

Unlveslity atudonts 200 1197 425 i 8

Cullege of edueation students 200 302 103 NS 1. | B Jon 003 Sly

Rource: Data goneinted '
Incluslve education/practicen (X = 2.51). Slmllnrty, they
npeepled that It Inerenred thelr awareness regarding the
roles of various profossionalu In the Meld In the MOCORK
of adopting Incluglve educatlon appronch (X = 2.64). 'I'he
datn genernted Indiente that 64.38% of the tpachors
supported thia,

Teatlng the hypotheses

Ho: There Is no significant difference in (he pereeption of
componenls  of speelal  edueation  commes  Between
students of Unlverslty of Toadan and those in ())ln State
College of Education,

Table 4 reveals that there is no significant difference
between the perception of pre-service regular teabhers In
the college of education and unhiversity being studied on
the level of preparedness by specinl education lcourses
for inclugive setting (t = -0,716 degree of freedom = 394,
p=.05). However, there is a significant difference gctwecn
them In their pereeption on satlsfaction recolved from
special eduention courses (L = 3,967, df = 398, p-:.(:)S). The
menn scores here show that the university swdénts are
more satisfied (11.73) than the college of cc#mxmlnn
students (10.63). ¢

There In also a significant difference between them
In their pereeptions on mode of Instruction (1 4= 2,988,
df = 398, p=.05). 'I'he menn rcores here also rovenl that the
unlversity students have better porception (33.97) than
the college of education students (32.13).

Therefare, the null hypothosis 1 ix rejected! ‘That is
there is n significant difference between the pré-service

teachers In the unlversity and those v the colloge of

education in thele lovel of satisthetion, ,pcrcc;hlon o
mode of instruction. While there s no sipnificant
difference In thelr pereeption sbout the prepareduess on
the speclal education courses given to theny duiring
tralning.

DISCUSSION i
|

|This oetndy  investipated  the pm«crvlcc[ regular
tenchers' pereeption on components of specinl oduention
courses for an Inclusive classroom preparation] In Oyo
Stite, The results of the findings are presented in what
follows,

!
| i

o Based on this hn'uly.;lhn pre-service tenchors have
posltive porcehtion v thols preparadness with respoct
fo the apectal oduention, Ihis (inding wupports Nender
ot al. (19958) which shaws (hah the succens of inelusive
educntion depends 1o n lnrgle extent on the willingness
and the abllity of tenchers to make neaotimodation for
Individunls with special néeds, In adiition, tenchers who
nre aware of this Ineluslof polley enn and are more willlng
to be part of Inclusion tedm, This indicntes that the
tenchers nre of (he ‘opinlon that they arc adequntely
prepared an dnelugive elassroom nnd rondy to work in,

Further, the results reveal that pre-sorvice tenchers
considored the speeibl edueation courses tuken during
thelr tralning s hch?g relovant to inclusive classes, 'This
finding supports Al et al, (2000) viewpoint which stntes
that the oxposure “of teachers to specinl  education
training will help thens in fmplementing better thelr role in
inclusive classroom, In thelr study, incluslve education
programme tecofved o positive response from the pre-
service tenchets,

The ﬁndhmn indiente that there wero significant
differenco  batween  the  university  and college of
eduention students In thelr perception on entisfaction,
wkills and lcclu}qu‘ncn they recoived fiom specind eduention
courses. ‘The university  students have higher  and
positlve percaption, This could be atiibuted o the fact
that um_lur“yl’ul' the students who nto in the university

‘have attended Collopos of Hducntion] ‘This finding

supports  Pajgres  (1992) who posited thet  fenchers
cognition and beliel i part mny have their sources in thetr
experloneens while they were students and they may also

be the product of their teicher traintng, |
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i(li( 'OMMENDA'TH )N.Tl

From the findings of this study,| the following
‘recommendations me conceived:.

*  There should be enough ndvoeney ofy the benelits of
inclusive eduention for uucmull!lnrml cooperation
nmong parents, (éachers and school authority.

¢ Adequate and enabling  environment should be
provided to suit the purposes of Incluslve setting
and to promote the concept of Inclusive education.

; }
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. Adequnte tustravtlonnt mnter inin 1o hivost leaming

experlenee mimt be made avallable; for o) lemnein in

e Ineluslve setting,

Perfodbe tatning nid retinining of teachefs In order (o

e quality i servico delivery i Improve

teachers compelence,

¢ Preserviee tenchers shoold also he plvan stmetured
oppottunbtics to experfence Inchislye sduention in
practve durhng telr tenching pctine okerelnes

¢ hmtiations tatning tenchers shotihd Incomporte the
coneept of fneluston as part of thelr cundeuton,

+ Muny lmportant anpects of apecinl mlu#‘ulhm nhould

be mtiersed thronghout the duiation of the cournen
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