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Abstract

Lnglish as a language of instruction in Nigeria has been a bairrer f@ |
effective listening skill. Communication is a way of (h‘wemmnrmg
information among people which may involve the use of a language or nm’_ |
other conventional means. The role of listening skills in communication |

cannot be underestimated at all levels of education. This study e.wmmes,'f”'

listening comprehension performance of senior secondary school lsz‘udenrs
in Kaduna, Nigeria. It also analyses the level of listening compzehens;@
performance of senior secondary school students in at the u-z.foz_*mamae level

based on gender. The study adopted a descriptive survey research‘_-zj;pg_j?l
/.70/7ulafi0nfbr the study comprised all the senior secondary sc hool s :

in Kaduna metropolis, while the target population consisted of all 1}
secondary school two students in the sampled schools. Res
designed a listening comprehension test to elicit mf)rmcz
respondents. The reliabiliry of the instrument was determine
test-retest procedure and a reliability index of 076"“’61?
Pearson’s Product Moment Correlation statistics. The,
revealed that majority of the respondents had avera;
general level Q']";Zisz‘er_zing Comﬁ’*e‘hf'@’?7~¢'5--?-27"‘ |
low performance in informative level of
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| the /mqu.\ 0}‘ fhm s'mc/\‘ li‘ Was wcmmnen(/ed tha
| students should be sensitised on how 1o pay dttention to.
read to be able to listen with purposeful mind.

Comprehension,

Listening Sk

Introduction

[Language., as a tool  for
communication has a great mput on
the cognitive development of man.
Individuals in the society are able to
express their thoughts, views and also
perform a lot of speech acts through
language. This is why communication
is a way of disseminating information
among people as it involves the use of

a language or any other conventional

means. However. communication can

only be successful when the
appropriate language is being used.
Language that is both familiar and
well understood by both the speakers
and the listeners either through
listening, speaking. reading or writing
should be employed. More so. the

- degree of one’s proficiency in these

<ills detelmmex one’s achlevement*
' .i‘_‘then

the ba“ﬂc uamm

is one of the four basic language skills.
Listening and reading are known as
‘interpretative” or Ieceptwe skills.
As a skill that aids understanding,
listening makes people to receive and
understand the message of the
speaker. It also helps the learner in the
accomplishment of any task related to
auditory function (Brownell, 2010).
Listening iinvolves readers’devoting
time and paying attention to the
acquisition  of  knowledge and
competence on an academic subject in
education. Lack of listening will
definitely affect

learners’

performance, as Ibrahim (2013)
affirms  that for  an  excelle
performance, there is n
students to form;good-ll iste

The need to hélp the

i



- skill which is based =(:5'111: the selectlon of ign
umerous  sounds captured by the ear. It is a
communication that involyes a conscious and delibers
recognising the essential points of what is —sp‘oke']’
understanding. This requires concentration which is the
listening. 1t is an active curricular process that involves t
selection and comprehension of the significant items in a spoken

(Oloruntoba, Oju & Alebiosun, 1998). It is u.niv'ersafll'y,observa'c;l 1at
spend 70 percent of their active time in communication and that muct 1
time is spent on listening and speaking. As observed by Gilakjani and A
(2011). listening takes up 40-50%; speaking. 25-30%:; reading, 11-16%; wi
writing takes about 9%. The listening skill therefore plays a major role
enhancing communication and language learning (Nunan,2002). -
Therefore. the process of listening helps to decode and comprehend
meaningful message. For instance, when a listener listens attentively and’
correlates the newly received information with the already saved i.nf0'1'matiion,"ign"'
the Long term Memory (LTM). then the level of comprehension increases
gradually (Ibrahim, 2013). Researchers in the field of reading have made the
meaning of “reading” clear and definite. Such is not the case with ‘I,is‘tenfi_n:g'fu"f'
Still. various terms are being used to explain the mental processes involved in
the reception of verbal sounds and linguistic behaviour attached to it. Different.
terms such as ‘listening comprehension’, *aural comprehension’, ‘au’c'l-itii'nsg
‘auditory comprehension” are used. Out of all these terminologies, *
comprehension’ is commonly used (Modi, 1991), A
Listening plays a significant role in daily communication and e

process. In spite of its importance, listening has long been the negle

recent years. there has been an increased focus on 1.2 listening a _
of its perceived importance in language learning and teach

constructing meaning from both verbal and _'110.1'1-4\1"61‘13:;1"
1997). Thus, the label of passive skill applied to liste
it is hearing that is passive while listening is act




- learners.

,;j::_-.s.tmage and 1culeval (Ohylde 20]?) Effec.twe 1ecept'1g

, ,uﬂus Ith cwdent thc,n tlmthslenmcrm*mt as 1asSive
b e as it denmndx a number of complicated ploc,essesz" )

The importance of listening skills in IE*nszllqh language teachlﬂg and;le, _
cannot be overemphasized because it 1s important in the acqultlon

language (Hamouda. 2013). Rost (1994) maintains that listening is vital fn
arners. As an input skil I

language classrooms because it provides input for le
listening plays a crucial role in students” language development. Thus. language
acquisition is achieved mainly through receiving understandable input and
listening ability is the critical component in achieving understandable language
input. As a result of this, listening is a fundamental language skill which should

be given prominence among the four skills of language. As Hasan (2000)
pointed out, listening comprehension provides the right conditions for language
acquisition and development of other language skills. Listening, therefore, is
essential not only as a receptive skill but also to the development of spoken
language proficiency. Rost (2002) however indicates that developing
proficiency in listening is the key to achieving proficiency in speaking.

Identifying the importance of listening. Huy (2015) noted that learners from
kindergarten through high school were expected to listen 65-90 percent of the
time. Listening consumes more of “daily communication time than other forms

of verbal communication. It is central to the lives of students throughout all
levels of their educational development. It is also the most frequently used
language skill in the classroom. Both instructors and learners acknowledge the
importance of listening comprehension for success in academic settings.
Numerous studies indicated that efficient listening skills were more important
than reading skills as a factor contributing to academic success (Huy, 20135).
Nevertheless. it is evident that listening 1s more important for the lives of
students since it is a primary medium of learning at all stages of education. .
Listening is a complex mental process that involves perception, atten‘uon
cognition. and memory retention. e
The effectiveness with which a student receives, stores and retrleves allf--_.
- information relevant to his academic work enables one to measur .
- scholarship and mdeed his performance (Babatunde, 2005), Bothi'
fallule of a student hinges on effegtwe information pro




mformation reception techmque% can

a]so ber
sulateues According to Yusuf (2015). there ar
wh

ich are discriminative, attitudin
critical listening, Training in listen;

each of them. Weber (2003) identified five levels of 11st‘

pretending, selective, attentive and emphatic listening. Accmdmg tQ
listen at five different and distinct levels, -

According to National Teachers Institute (2012), thele are foul‘ typ
listening: attitudinal. informational, appr eciative and critical lxstenmg
n listening can be tailored to achieve competence in each of them. The tyy
materials selected for use and the type of activities carried out during the les
will determine the focus.Attitudinal listening entails that the teacher need
create a positive environment that makes students want to hear what the tea
says. Teachers must always find ways of motivating interest in what they wa
lo say either as a story. a descriptive or passage. On informational listening
teacher needs to make the information relevant by helping the studentS'_nt'iﬁitl
appreciate the usefulness of what they are about to listen to, they will ce:rta,i.m""' :
become more willing to clearly define what students are going to do or achle

al. informational, appre
ing can be tailored to achi

after listening. e
Appreciative listening requires students to listen beyond the information glve,
to them. They should also strive to assess the attitude and possible belief
values of the speaker. The teacher can render help to students by.tell"iﬁn:g
what they would be 1equned to express their opmlon aftel |

speaker to what they llstened to. C11tlca1 or analytlcftl hstenmg 1s the
the four levels of listening. It involves listening to the points ma
speaker, assessing the implied attitude, beliefs and theleafter draw o
on the appropriateness or otherwise of the subject matter.

vusuf (2015) opined that listening helps to achieve all the commu
(physical, instr umental. relational and identity). In general,
scores for listening ability have greater academic achiev
introductory lesson must provide for listening aspe
Abubakar (2013) identified four levels of list
attentwe and analytwal Howevel how stud
'deflmtely have a s1g111f1cant impact o




~ being the second language to the learners. Many students fmd"”

‘-“.hxtenei are nwnlvcd in a dynamm pmce%s of co |
mndulatms, listening action since we do not listen: with the
concentration to all information and at all times, our attentions d
purpose of listening. Sound discrimination enables listeners to undeus.__
oral input. poor knowledge of vocabulary. grammatical structure, stress
intonation as well as other use of linguistic, paralinguistic or even non- llnguxstl.c:__;.g;;
clues in contextual utterance (Rost. 2002). An individual who cannot listen
effectively cannot perform well in English language as well as other subjects
especially at the senior secondary school level.
There are variables that are likely to affect listening compr ehensmn
performance of senior secondary school students such as gender. According to
Obayan (2006). gender (sex) has a lot to do with the performance of students in
English language as it is submitted that females tend to be more favourably

disposed to the study of English language and other linguistics courses than

their male counterparts. Baum (2016) averts that gender identity is our internal
experience and naming of our gender. Gender has a unique influence on |
listening comprehension. Therefore. it should be kept as a constant variable in

any training on listening comprehension. Gender factor is very strong in
learning and thus a determinant factor of students’ interest and achievement
(Lyn. 2002). Ismail and Othman (2006) investigated the effect of student’s

gender and past performance on their performance during schooling. Their S
research results showed that female students were found to have better 1esults: -
than their male counterparts. i

Al el Dy s R R

Statement of the Problem o
Language of instruction in Nigeria has been a barrier to effective listen;

v--,‘-"compl chend and could not get the information that is b
‘a_:’.teachmg ]ealnmg situation. This has led to poor” per orm:
. cope w1th leammg in _'thls ‘




lemcuns the most neglected and the leas.t-.
teaching (Carrier, 1999; Buck. 2001).
Therefore, the main aim of many studies on hstenmg skﬂl 18

way o help learners to be effective | in their listening. The e lu
society is not only pur pose-driven but language-driven. Language
playing developmental roles of planning. implementing and eval
ideas and concepts towards the making of a cultured and functional r
be overemphasised. In other words, a good listener would eventually becor

good speaker or an orator in the society. Hamouda (2013) studledrthe' iste
comprehension problems encountered by  students in English langua
listening classroom. The focus of this study was the accent, pronuncia on
speed of speech, insufficient vocabulary. lack of concentration, anxiety and bad
quality of recording were the major listening comprehension ploblems of
students. LR ‘
Huy (2015) investigated the listening strategies of English as a foreign”langué-g_e _
student at a high school in Mekong. Delta. The study found that studeh-ts_usedf-
the memory cognitive, effective comprehension, metacognitive and social
strategies. As observed by Hamouda (2013). learners have serious problems in
English listening comprehension due to the fact that schools pay more attention |
to English grammar, reading and vocabulary. Listening and speaking skills are
not important parts of many course books or curricula and teachers do not seem
to pay attention to these skills while designing their lessons. Most tea‘c_:h.ers_jtlagk
it for granted and believe that it will develop naturally within the process of
language learning. In other words, they assume listening is synonymous
breathing-automatic (Ina & Brian, 2007). 2 ek
Efforts have been made by a number of researchers to 1dent1fy the d1ﬁ
experienced by students in second language learning and how they.l
the difficulties (Nunan 1997: Nunan 2002). This present IBSCaI !
address these challenges by analysing the listening comprehension
of senior secondary school students in Abeokuta and to determin
which students are performing better in order to brmg out{;- }h"

listening suitable for teaching and learning processes. It is
the previous studies focused on the analysis of liste
performance of senior second'uy schoo] students' in

thus c1eated a gap in knowledge part of whic

295 afrlcanschelarpubllcatuons@L‘
Loge. =



What i "‘t'lﬂé?gén@lra level of _
- senior secondary school students in Kad
. What is the level of Ilstenma compr ehenmo.ﬂ
% xeu)ndmy school students at the mfmmatwelevel 11

~ Resecarch Hypotheses
The following null hypotheses were formulated to wmde the leqealch

HO\: There is no significant difference in the male and female senior seco |
school students” performance at the informative level of listening
comprehension in Kaduna metropolis.

Methodology

This study captures the analysis of listening comprehension performance of the B
senior secondary school students in Kaduna metropolis, Nigeria. This i1s a
descriptive survey research type. The population for the study comprised all the

senior secondary school students in Kaduna metropolis. The target population
therefore consisted of all the senior secondary school students in sampled
schools, The stratified random sampling technique was used to select 315 SSII
students drawn from randomly selected secondary schools. The choice of SSII
students was based on the knowledge they have acquired in the earlier classes.
Researchers™ designed listening comprehension test was used to elicit
information from the respondents. The reliability of the instrument was
determined by using the test-retest procedure of two week-intervals. The two

sets of scores were correlated using the Pearson’s Product Moment Correlation X
statistics to obtain the reliability index of 0.76. The data collected were analysed i
using percentage and the t-test independent statistics at 0.05 alpha level. :

Data analysis and Results o
Data were obtained from a total of three hundred and fifteen (315) Senior
secondary school two (SS2) students. The descuptlve statistics of the
respondentshased on gender was described using the percentage ancl is
presented in Table .

'Table 1: Distribution of Respondents Based on Gender
Gender Y Frequency ' Percen"t'affg; 7
Male 159 R s




- respondents were female students,
~ Participated in the study th

an their female

Answering the Research Questions
Research Question 1:
comprehension perfor

metropolis? £

Table 2: Percentage Distribution of Senior Secondary Schools in Kadt
on General Leve| of Listening Comprehension Performance

. Listening Frequency  Percentage

What is  the general I
mance of the senior secondary school.,

General  Leve] of
Comprehension Performance

High 64 203

Average 180 7.
Low 71 225 i
Total 315 100 |

Table 2 presents the percentage analysis of the general level of listenir
comprehension performance among senior secondary school st'u.de.rtt'-.

Kaduna metropolis. It is indicated that 64 (20.3) of the respondents had a hig
general level of listening comprehension performance, 180 (57.1%) @t

respondents had an average general level of listening comprehensic
performance. while 71 (22.5%) of the respondents had a low gen‘er.{a.lr‘]ia:v.el
listening comprehension performance. This implies that most of the respo __
had average performance in the general level of listening comprehension.
Research Question Two: Whar is the level of listening compreh
performance of the senior secondary school students at the informa

Kaduna metropolis? 1 4ie
Table 3: Percentage Distribution of Senior Secondary Schools in

Nigeria based on level of listening comprehension performan
informative level |

Informative Levei of Listen_ing 7 Frequency

Comprehension
TAverape sieiad Bl i




: =:-t’)’h’1|‘>rehemmn 'unona senim qecond'ny
| (22.3%) of the respondents had a high
COmprehe'n'-s'i(m- performance. 99 (31 4%) of the I€
informative level of listening mmplchensum performance. _
the respondents had a low level of listening compr chensmn at the’" |
level. Thus. majority of the respondents had low pelfon mance in mn "@1‘

level of listening comprehension.

Hypothesis Testing | T
A null hypothesis was formulated and tested for this study. The hypothes1s was
tested using the independent sample t-test statistics at 0.05 alpha level.

Hypothesis One: There is no significant difference in the male and female
senior secondary school students’ performance at the informative level of
listening comprehension in Kaduna metropolis. :
Table 4: t-test Analysis on Male and Female Senior Secondary School
Students” Performance at the Informative Level of Listening Comprehension
Gender No Mean S.D. df t-value Sig Remark

Male 139 222 0.78 e

313 1,96 0.63 Retained
Female 1156 ; Z2.2B 0.81 ' ‘
*[nsignificance at p>0.035

Table 4 shows that the t-value 1.96 is obtained with a p-value of 0.63 when-‘ '
computed at 0.05 alpha level. Since the p-value of 0.63 is greater than 0.05 alpha
level. the null hypothesis is retained. Thus. there is no significant dlffel-enc-e n
the male and female senior secondary school students™ performance at the
informative level of listening comprehension in Kaduna metropohs (3
i), 6 p=>0.05).

WEN _,.{
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Discussion of Findings -
The first finding of study revealed that most of the re
: pelfmmance in the geneml level of llstenmg
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